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Intent

At The Sherwood School, our aim is to provide all pupils with an engaging, motivating and
inclusive English curriculum that enables them to become confident communicators,
enthusiastic readers and creative writers. We have developed our curriculum to include a
range of exciting and cross-curricular texts that we hope will inspire and motivate the children
to enjoy reading. Through use of engaging, relevant texts and a variety of genres, we aim to
provide children with purposeful and exciting writing opportunities. Children are encouraged
to think and write creatively and share their opinions in many forms.

Our curriculum is underpinned by UNICEF’s Convention on the Rights of the Child, which are
encapsulated by these four General Principles’:

1. Article 2 (non-discrimination):
The Convention applies to every child without discrimination, whatever their ethnicity, sex,
religion, language, abilities or any other status, whatever they think or say, whatever their
family background.

2. Article 3 (best interests of the child):
The best interests of the child must be a top priority in all decisions and actions that affect
children.

3. Article 6 (life, survival and development):
Every child has the right to life. Governments must do all they can to ensure that children
survive and develop to their full potential.

4. Article 12 (respect for the views of the child):
Every child has the right to express their views, feelings and wishes in all matters affecting
them, and to have their views considered and taken seriously. This right applies at all times,
for example during immigration proceedings, housing decisions or the child’s day-to-day
home life.

At The Sherwood, we intend:

« for children to develop oracy skills so that they are motivated to articulate their thoughts,
feelings and ideas clearly and with confidence

 for children to become enthusiastic and motivated readers who read for pleasure;

» to develop pupils’ confidence to discuss the books they have read and to enable them to
acquire vocabulary and new information that encourages a love of learning;

» to develop their reading fluency and comprehension skills within whole class, group and
independent activities;

« for children to become reflective writers, using a cycle of planning, discussing, drafting and
editing to understand the writing process;

» to encourage children to take pride in their work and to present their learning in such a way
that reflects the high standards we all know they can reach in English;

» for every child to have the right to freely express her or his views, in all matters affecting
her or him, and the subsequent right for those views to be given due weight, according to
the child's age and maturity (Article 12).

Article 12: Every child has the right to express their views, feelings and wishes in all matters
affecting them, and to have their views considered and taken seriously. This right applies at
all times, for example during immigration proceedings, housing decisions or the child’s day-
to-day home life.



Teaching English at the Sherwood School

Our English Policy scope
e Speaking and Listening (EYFS, KS1, KS2)
e Phonics (EYFS, KS1, KS2)
e Reading (EYFS, KS1, KS2)
e Writing (EYFS, KS1, KS2)
e Spelling and Grammar (SPaG) — (EYFS, KS1, KS2)
e Handwriting (EYFS, KS1, KS2)

English Priorities 2025-26

At The Sherwood, we strive to provide pupils with an engaging and exciting curriculum which
enables all pupils to achieve the best outcomes possible. To develop our curriculum for the
year 2025-26, our key priorities are:

To improve standards in oracy:

e To promote oracy and the acquisition of vocabulary to support the needs of our
diverse community, with a particular focus on children with EAL and SEND.

To improve standards in reading:
e To ensure choral and echo reading strategies are embedded within guided reading.
e Improve access to and use of the library to encourage Reading for Pleasure and
links with home;
e To close the gap in phonics for Year 2 pupils to prepare them for the phonics
screening test.

1. To improve standards in writing:

e To ensure that our curriculum provides learning experiences in small steps;

e To increase the level of challenge for pupils to achieve the greater depth standard,
e To promote the acquisition of vocabulary for children with EAL and SEND;

SEND
Article 29 (goals of education)
Education must develop every child’s personality, talents and abilities to the full.

As a UNICEF Rights Respecting School, our staff and Governors are committed to providing
equal and high quality learning opportunities for all children regardless of their age, ability,
aptitude and special educational needs and/or disabilities (SEN/D). We make reasonable
adjustments to our teaching, adapting lessons to ensure every pupil, including pupils with
SEND, can make good progress when learning.

The curriculum is planned to be inclusive and meet the needs and interests of all learners.
Activities and resources are adapted and adult support used to ensure that children access
the curriculum and make the best possible progress. All teachers are teachers of children
with special education needs and disabilities. Teaching children with SEND is considered a



whole school responsibility. For further information regarding our approach to teaching and
learning for pupils with SEN/D refer to the SEN/D and Inclusion policy on our school website.

Implementation
What do we teach? What does it look like?

“English helps you to learn something you didn’t know so you can be an independent learner.”
Year 3 pupil

Spoken Language:

Our aim is to ensure that children develop the skills of oracy from entry into our nursery right
up to Year 6. We facilitate the development of communication skills through a number of
whole school initiatives, including:

UNICEF’s Rights Respecting School

Philosophy for Children (P4C)

Growth Mindset

Our Expressive Arts curriculum

Our extra-curricular programmes such as our Year 5 ‘Walk on the Wild Side’
transition week;

Our leadership programme, including: RRS ambassadors, sports and house
captains, Digital Leaders etc.
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In PAC lessons, children are taught explicitly to apply different thinking strategies, known as
the 4 C’s of P4C. These are: caring, collaborative, creative and critical. Children use these
skills when listening to arguments and to prepare their own responses respectfully and with
consideration for the feelings of others.

We work closely with the Speech and Language team at the Local Authority to support
children with speech and language delay in the Early Years Foundation Stage, as we
recognise that this is an area of need in our school.

Our curriculum is text-based and linked to foundation subjects, for example, ‘Street Child’ is
part of the Year 6 ‘Victorians’ topic and ‘The Stone Age Boy’ which links to Year 3’s ‘Stone
Age’ topic.

We encourage children to develop language acquisition through the use of a wide range of
teaching strategies, including drama activities and reading fluency to support the
development of vocabulary and vocal expression.
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At The Sherwood, all pupils have a daily English lesson (or phonics in EYFS) which is
carefully planned and adapted to ensure that all children are able to access and build upon
prior knowledge to make good progress in reading, writing and spoken language.

For effective teaching and learning to take place in the classroom, we will ensure that:



e Effective prior preparation and planning results in purposeful, well prepared teaching
plans.

e A clear WALT (We Are Learning to) is shared with the children both visually and
verbally.

e Ways to Succeed (Success Criteria) are modelled and understood by all pupils.

e Where appropriate WAGOLLs are shared with the class to provide a model of the
class teacher’s expectations.

e Clear links to previous and future learning are made within lessons and through
teacher feedback.

e Clear adapted outcomes are achieved at the end of lessons.

e Appropriate challenge for all children through effective adaptation and support.

e Effective teacher modelling supports learners using a range of resources and
strategies.

e Excellent use of higher order questioning.

e Effective interaction between teacher and pupil, paired talk and collaborative learning.

e High levels of pupil engagement.

e Teaching includes strategies for children to develop metacognition and independence.

e Follow up feedback through effective, interactive marking.

e Pupils engage in editing their own work, self-evaluation and peer-evaluation.

e Celebrate success through the use of positive praise and encouragement.

e Regular high impact / low stakes quizzes and tests support pupils to develop their
working memory and retention of vocabulary, spellings and grammar.
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In addition to this, some children will receive additional intervention in English to support them
to make accelerated progress or to close the gap in learning if required. Interventions are
planned by teachers and support staff and are monitored closely to ensure that progress is
tracked and next steps are planned for. Lessons are planned with cross-curricular links to the
year group’s half-termly topic in mind. Children are also given opportunities to write in other
subjects across the curriculum e.g. writing up a Science investigation or a recount in History.

Opportunities are planned by teachers for children to write in a range of styles across all
subjects of the curriculum, so that writing skills taught in English lessons can be practised
independently in other areas of the curriculum.



Children are taught how to structure and present their written work for a range of purposes.
This is abbreviated for children as PAFT (Purpose, Audience, Features and Techniques).
WAGOLLS (‘What a good one looks like’) are also used to support children, so that they
understand what the expectations are for their writing.

» Purpose: the particular style with a focus on the impact on the reader, e.g. biography
— to inform and entertain

» Audience: who the text is written for and how the intended audience impacts on the
choice of vocabulary and tone.

> Features: the main writing elements that will be used within this style of writing, e.qg.
chronological order; sub-headings

» Techniques: specific grammar skills to be taught and included e.g. relative clause

Children are taught grammar and spelling as part of English lessons, as well as through
discrete spelling, punctuation and grammar lessons when required. Yearly Essential Learning
(YELs) skills are also used to ensure that the main aspects of the National Curriculum
programmes are taught across the academic year.

Children are provided with adapted spellings each week, using National Curriculum statutory
word lists to practice spelling patterns as well as develop their use of common and technical
vocabulary. Pupils are taught handwriting, using pre-cursive letter formation in EYFS and
Year 1, moving onto cursive letter formation in Year 2 to ensure that they end Key Stage 2
able to use joined, legible writing at speed.

Progression in writing is planned for carefully to enable children to develop creativity and to
progress in their writing skills. This can be seen on our Long Term plans for English. Oracy
activities and drama, visual resources and cross-curricular themes are used to develop the
children’s vocabulary and imagination. Techniques such as “Talk for Writing” can be used in
the EYFS or KS1 to enable children to learn a text fluently, with accompanying actions. They
are then able to use the story structure to innovate the text they have learned, before writing
their own version. Drama allows children to become immersed in a text. By exploring the
techniqgues used by the author, children can apply these features and grammatical
technigues to a range of genres across the curriculum.
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A Year 2 descriptive language activity, supporting children to generate a wider vocabulary
before writing their own Roald Dahl story.

Shared and modelled writing sessions, including the planning of extended narratives, support
children to apply features and techniques using their own creative ideas. Pupils are
encouraged to reflect on their own writing and that of their peers using the ‘purple pen’ editing
approach. This also encourages a dialogue with the teacher about their work. This process
enables children to ‘think as a writer’ and develops their independence. We value the
children’s writing highly and each half term children complete an independent ‘Big Write’. This
provides them with the opportunity to apply the features and techniques they have learned to

a range of text types.
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An example of modelled writing in Year 5, with the teacher ‘“talking as a writer” and editing during the writing
process.

Marking of English books is completed in line with The Sherwood Marking Policy. Pink
highlights where children have met the success criteria. Next steps or questions are provided
in green to help the children edit their work or practice a skill further. Children are encouraged
to use purple pen to edit their learning.



Monitoring and Assessment
Teachers use a range of strategies to monitor and assess children’s progress in writing. This
may be through continuous Assessment for Learning:

e the strategic use of questioning

» effective teacher feedback, both verbal and written
e peer feedback

e pupil self-assessment

Half termly independent writing activities (‘Big Write’) take place in order to monitor progress
against identified targets, as well as the taught curriculum. The ‘Big Write’ activities inform
teachers’ judgements so that they are able to make summative assessments at the end of
each term. Summative assessments are formally discussed with parents and carers at
parent/carer consultation events, however we encourage parents and carers to contact
teachers if they have questions or concerns in between these times.

Moderation activities take place every term to support a consistent approach across the
school. Examples of writing are shared and records kept to support teachers’ continuous
professional development and to ensure that progression is in line with borough and national
expectations. We work alongside the Local Authority and our partner schools in the East
Merton Cluster to complete writing moderation activities throughout the year.

Examples of progression:
Reception, Year 1 & Year 2
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English Lessons at The Sherwood include:

e High-quality texts with links made to the overarching half termly topic.

e Learners engage in a meaningful range of activities to develop their English — new
vocabulary and grammar is taught within the teaching of reading, writing and speaking.

e Working Walls to support learning — teacher modelling, shared writing, vocabulary and
grammar, group work, individual work examples. These are updated and referred to
regularly throughout the teaching cycle.

e Opportunities for learners to apply new skills through writing time exploring a range of
genres e.g. letters, diaries, recounts, creative writing and poetry.

Reading:

In Key Stage 1 and 2, reading is taught each day. Whole class reading and guided reading
sessions are carefully planned and the selected books for each year represent a diverse
range of our literary heritage, encompassing classic authors, influential works and culturally
significant texts, which together provide children with a well-rounded reading experience. The
lessons focus on developing the children’s reading fluency, vocabulary and comprehension.
The reading comprehension skills focus on the VIPERS: Vocabulary, Inference, Prediction,
Explain, Retrieval, Summarise and Sequence. The children are also taught how to make
connections, ask questions and visualise which supports the children in becoming inquisitive
and thoughtful readers.

Children use reading journals to record their independent learning during non-teacher led
guided reading lessons, through activities planned by the teacher. This provides children with
time to deepen their understanding of a text by analysing author techniques, themes and plot
structures as well as the vocabulary used and its impact on the reader.

Pupils in EYFS and Key Stage 1 take home banded books at their level each week, using a
variety of reading schemes, including Oxford Reading Tree, Songbirds and Rigby Star texts.
A dialogue with home is encouraged as teachers’ record comments about the children’s
reading sessions in their Reading Record, and parents are encouraged to do the same when
they have read at home with their child.

In Key Stage 2, a reading assessment is completed termly which provides children and
teachers with a child’s reading ability.

A love of reading is fostered in many ways across the school, including Book Week,
Storytelling Week, National Poetry Day, Scholastic Book Fair, library trips and author
visits. Each class has a shared class book, which is read during the week, often linked to the
year group’s theme, to encourage reading for pleasure. Every day, the children have
allocated time to read independently and recommend books to each other. Book corners
provide children with opportunities to select books from a range of genres and text types to
allow them to explore and enjoy a variety of texts. In the Early Years, book corners are
changed half-termly to link to current topics to enable children to become immersed in
literature and to deepen their interest and knowledge of the topic.



A Reception book corner around a ‘Heroes’ theme and a book corner display in Year 3.

Classes are able to visit the school library weekly and borrow books in addition to their book
banded books sent home (in EYFS and Key Stage 1).

Library books are arranged according to reading levels based on their reading assessment
which allows children to select a book of their choice at their level.

Children are encouraged to read a variety of genres and inclusive texts including poetry,
non-fiction and stories from other cultures.

Phonics:

In Reception and Key Stage 1, phonics is taught daily using the ‘Little Wandle Letters and
Sounds Revised’ scheme. By teaching systematic phonics sessions, children develop the
skills needed to segment and blend sounds in words which enables them to become fluent
readers and confident writers, and they can talk confidently about their phonic knowledge.
Children are formally assessed for phonics progression at the end of Year 1, although phonics
and spellings continue to be taught far beyond this.

“My name has the ch and ar digraph.”



1 Rose pupil

Year 1 Phonics learning, using sound buttons to identify phonemes, digraphs and trigraphs.

Impact
The impact of our teaching of English will ensure that children:

. are enthusiastic and motivated readers who are confident and will enjoy and understand
a wide variety of genres and text types;

. become reflective writers who can use a range of features and techniques to produce
creative and original writing across a range of genres and subjects;

. can communicate their ideas, opinions and views confidently both orally and in writing.

At The Sherwood, children's progress and attainment in English is continually
assessed through on-going formative teacher assessment of reading and writing, using the
written work in their English books, their reading journals and their contributions in lessons.
Teachers and support staff assess using pink and green pen and provide opportunities for
children to respond to marking to build on learning and to identify next steps and gaps in
learning.

We use the Merton Assessment System to sequence learning and to track progress, next
steps and attainment. This is moderated regularly to ensure we are adapting our teaching
and planning to meet the needs of our children, as well as ensuring teacher judgments of
reading and writing are consistent. Summative assessment takes place through ‘Big Writes’
and the Testbase assessments for reading. These inform teacher assessments which are
recorded on Bromcom each term. This is reported to parents and carers in termly consultation
evenings and in end of year reports.



The Sherwood School Writing YELs (Yearly Essential Learning)

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

We are learning to write
leaving spaces between
words.

We can use simple sentences
to write about our
experiences.

We are learning to form
capital letters correctly.

We are learning to form lower
case letters and number 0-9
in the correct direction and
starting and finishing in the
right place.

We are learning to punctuate
our sentences with full stops
and capital letters.

e We can use a capital letter for
names of places and people,
days of the week and the
personal pronoun ‘I'.

We are learning to punctuate
sentences using question
marks and exclamation
marks.

Year 2

We are learning to use
adjectives to write expanded
noun phrases.

We are learning to write
guestions and statements.

We are learning to check that
our writing makes sense, that
our punctuation is correct and
that we have use the
phonemes we know in our
writing.

We are learning to write
longer sentences by using
conjunctions.

We are learning to join letters
that join on the line (ilthmn
keuzcad).

We are learning to write

exclamations and commands.

We are learning to begin our
sentences in different ways.

We are learning to use adverbs
to add detail in our writing.

We are learning to join letters
with a top join (r, v, w, 0).

We are learning to use the
past and present progressive
forms of verbs.

We are learning to use
apostrophes to show singular
possession.

Year 3

We use all KS1 punctuation
accurately (. ? !, (for lists) *
(apostrophe) and capital
letters).

We are learning to plan and
draft independently in a
range of genres.

We are leaning to join letters
with descenders (f, j, v, g, Q).

We are learning to use
conjunctions to say when, and
why something is happening
(before, after, while, because,
so that).

We are leaning to join letters
the letters b, p and s.

We are learning to use
different word classes
(prepositions and adverbs) to
say where, when and why
something is happening
(then, next soon, before,
after, during, because of).
We are learning to put these
words in different places in
our sentences.

We are learning to use
commas to separate clauses
in sentences.

We can include dialogue to
show the relationships between
characters. We are learning to
use inverted commas to
punctuate direct speech.

We are learning to use the
prefect form of verbs.

Year 4

We are learning to use
fronted adverbials to add
detail and further information
to a verb.

We are learning to punctuate
these with a comma.

We are learning to use
pronouns to avoid repetition.
We are learning to use
paragraphs to show a change
in character, setting or time
and to organise non-fiction
writing.

We are learning to expand
noun phrases using
prepositions.

We are learning to evaluate
and edit our work and that of
others by correcting mistakes
and suggesting
improvements.

We are learning to use
apostrophes to show plural
possession.

Our handwriting follows the
school policy for all joins and
formations.

We can use a dictionary to find
and check spellings.

We are learning how our
vocabulary choices have an
impact on the reader (simile,
metaphor; adjective and verb
choices)

Year 5

We are learning to use
adverbials of time, place and
number to link ideas within
and across paragraphs to
build cohesion.

We are learning to use
brackets to add information.
We are learning to use the
correct tense consistently
particularly when there is a
shift in time in narrative
(progressive, perfect and
simple of the past and
present).

We are learning to include
relative clauses in our writing.

We are learning to use ‘show
not tell’ sentences to develop
characterisation and setting
description.

We are learning to use a
thesaurus to make effective
vocabulary choices.

We are learning to use
connecting adverbs to link,
compare and contrast ideas
(therefore, as a result of,
furthermore, in addition to).

We are learning to vary
sentences length and
complexity for impact on our
readers.

Year 6

We are learning to match
genre to different written
tasks, thinking carefully

about purpose and audience.

We are learning to spell and
use the words on the Y5/6
spelling list.

We are learning to vary the
length and order of our
paragraphs and increase
cohesion by signally
backwards or forwards,
ellipsis and repetition.

We are learning to make
choices about presentation
and handwriting style
according to the genre and
level of formality.

We are learning to use the
appropriate formal/informal
tone.

We are learning to use all
KS2 punctuation in our
writing (including colons,
semi-colons, dashes,
hyphens).

We are learning to use
subordinating conjunctions to
link, compare or contrast.

We are learning to make sure
our handwriting is always
legible and fluent.

We are learning to interweave
elements of dialogue, action
and description appropriately.
We are learning to write well-
structured openings and
endings which link effectively to
the plot.




Elements to include when planning a learning journey for writing

What order
would you
teach skills in?

Text analysis fo idenftify features

Teach an understanding of audience and purpose of the genre

Teach fransferrable
grammar skills

Opportunities for discussion of Teach genre specific
published examples read in class grammar skills
or during guided reading sessions

Teach spelling of relevant

Explore possibilities for use

vocabulary Lots of paired talk to explore ideas of statutory spelling words

Modelled example/s written by
teacher for pupils

Vary stimuli for discussion of ideas:

. . Shared writing example/s
art, film, artefacts, trips, props

written with pupils

Shorter writing tasks to develop skills Longer writing tasks with stfructured support

Start with the Contextualised, independent extended writing task: Consider which

learning outcome
and map lessons

backwards over a - embedding taught features those which are

2/3 week journey

- purpose which focuses on impact on the reader

- embedding taught grammar and appropriate spellings

skills need more
focus = build on

dlready secure.







